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In an ever-changing society during the post-covid-19 period, it is becoming increasingly vital to
ensure that children receive the most beneficial education possible. According to the 29th Article
of the Convention of the Rights of the Children, building and promoting a positive school climate
for children in disadvantaged areas becomes especially prevalent during the immigrational crisis
that is triggered due to wars,  political, economic, and climate instability which has forced many
people to immigrate to different countries. Therefore, countries need to provide children with
equal opportunities through inclusive education so thus no child is left behind. 

Τhe Best Interest of the Child (BIC) has been identified as a core principle in the efforts to provide
all children with the right to qualitative education (United Nations Convention of the Rights of the
Child, 1989). Securing the BIC has been recently given more prominence, firmly embedded in
international (Article 3 CRC) and European law, including the Charter of Fundamental Rights of
the EU (Article 24). All articles point out that in all actions concerning children, the BIC must be a
primary consideration (EASO, 2019). According to the World Programme for Human Rights
Education Plan of Action developed by the United Nations Educational, Scientific, and Cultural
Organization (2006) the learning environment, teaching, and professional development of
teachers along with educational policies and policy implementation at the macro-level are
essential components for achieving a successful rights-based education. 

The role of teachers in translating national and European policies of BIC into practical actions and
encouraging the development of a respectful, participatory and inclusive school culture is crucial,
as teachers are the ones who have the most impact on the day-to-day experience of children in
school (UNICEF & UNESCO, 2007). However, one of the main challenges faced in the attempts to
secure and promote BIC in schools is that BIC is a principle “without explicit conceptualization for
practice” (Hammarberg, 2008, p. 6). As such, it is left to schools and teachers to translate the
principle into actions and procedures for securing the BIC in schools. Another challenge for the
application of the principle relates to having high-quality teachers with proper knowledge and
skills in securing and promoting BIC. Hence, teachers should be adequately trained in ways that
assist and facilitate the interpretation and application of the principle. 

Teachers’ “better understanding and effective application of the BIC would have significant
benefits for children” (Canadian Coalition for the Rights of Children, 2009, p. 73). On the contrary,
lack of understanding, inconsistency, and failure to apply the principle will result in negative
impacts. In this line of thought, in 2003, the U.N. Committee on the Rights of the Child
recommended that research and educational programs for professionals dealing with children
should be reinforced so as Article 3 of the Convention is fully understood, and the BIC principle is
effectively implemented.

Introduction



“Policy recommendations serve to inform people to inform who are faced with policy choices on
particular issues about how research can help to make the best decisions” (CARDI, 2012, p. 2).

Within the SEBI project, extensive research on the framework of the BIC has been carried out and
through intensive interaction with the schools during the piloting implementation phase of the
project’s training practices, several critical needs of education systems have been identified, both
in the partner countries and in a general context, as well as in the policies followed by the
education sector so far. 

This report presents a collection of policy recommendations and conclusions deriving from
training implementations of BIC in all countries (Cyprus, Sweden, Portugal, Greece, Spain, Italy)
based on the teachers' and educational stakeholders’ views relevant to teachers' application of
the BIC for promoting a right’s-based education in all countries. 

Through teachers’ problematization on issues concerning developing a rights-respectful culture
and climate in the school, the piloting implementation aimed at facilitating teachers’ reflection on
the impact of their actions, practices, and decisions on children undertaken during the
implementation phase. Suggestions and policy recommendations emerged from teachers’
feedback and evaluation in all countries aiming to expand the knowledge of policy-makers
concerning the factors that are linked with the effective securing of the BIC in education and the
areas which require improvement to achieve better and continuing establishment of inclusive
and right-respectful environments in schools. 

The Need for Policy Recommendations for Improving the Best
Interest of the Child in School

 



A collection of policy recommendations is presented in the following section suggesting actions
that need to be taken at the European and national levels. Taking into consideration the teacher’s
and educational stakeholders’ views and feedback during piloting implementation in all countries
a list of policy recommendations has been indicated at the EU and national level that can be
considered essential to securing BIC in schools and demonstrating and empowering teachers’
role in this endeavour. 
The policy recommendations are addressed both to governmental authorities (e.g. House of
Representatives, Cabinet of Ministers, etc.) as well as to educational authorities (e.g. Ministries of
Education, Εducational Οrganisations, Parents' Αssociations, Educational Bodies for Teacher
Professional Development, etc.).

Policy Recommendations
 

The following recommendations are considered essential components in securing the BIC within the
educational system of each country by taking into consideration the context, challenges and needs of
the current educational system. Subsequently, recommendations are proposed to policymakers
concerning either policy or legislative reforms and/or amendments based on the findings of the pilot
implementation of the programme, which have emerged in all countries involved and constitute
common recommendations for improving the existing education system.

a) Policy Recommendations for Governmental Authorities
 



Establishment of procedures to eliminate any bureaucratic processes that cause delays in
attending to the specific needs of children. 

Identification of various obstacles opposed by the societal systems which have adverse
effects on the application of procedures to determine the children’s best interest in the local
context in an effort to address them.

Activation of mechanisms so that even in cases of crises (i.e. economic or pandemic crises)
the procedures related to the determination of the child’s best interest are not negatively
affected or paused. 

Collection of data for (a) cases that the procedure was applied and the outcome, (b)
information on difficulties faced by professionals while working in multi-disciplinary groups,
(c) information for choices that were needed by multi-disciplinary teams while determining
the child’s best interest, and (d) the information obtained from children related to the
procedures already applied and their opinions on it.

Adaptation of an accountability system to monitor and secure the right of providing
qualitative and valuable education for all children. 

Reduce the number of children in a class so that the teacher can manage fewer students,
giving them more quality time.

Developing Mechanisms for Identification, Observation, Evaluation,
and Early Intervention

 



Rethink national curriculums and proceed with adjustments in an attempt to develop an
inclusive and student-centred curriculum taking into account the different student needs and
their level of readiness.

Contextualise the teaching style in schools using a translanguaging and multimodal
perspective that will be individualized and suitable for each student and their needs.

Adapt the curriculum to the culture and the local community. The assimilation of diversity
should lead to intercultural education rather than multicultural education.

Expand the current curriculums and adapt them for educating children with special needs
and disabilities.

National Curriculum 



Allocation of resources

Allocate budget and resources specifically to enhance the application of the Principle of the
BIC within the school setting. 

Invest in education and its aims early, striving for the holistic development of children.

Design and develop school spaces to promote a sense of safety and inclusion.

Providing schools with adequate resources and materials in order to function properly and
effectively.

Supply of the school premises with all the appropriate educational and/or other means and
equipment, to support students through reasonable accommodation that ensures
participation based on a flexible curriculum.



Legislation

During education reforms, the responsible Authority must incorporate the provisions of the
Convention into legislation, policies, and practices.

Apply Child Rights Impact Assessment (CRIA) on all policies, legislations, and practices.
Educational reforms must also apply CRIA, rather than be based on the priorities of various
political parties. In cases where decision-making processes are applied by School Boards
and/or central authority, professionals and children must be included in the process. 

A Child Rights Impact Evaluation (CRIE) should also be applied after a decision is applied for a
certain period to evaluate its actual impact on children’s rights and to promote necessary
adjustments. 



Establish specific procedures and mechanisms that schools can apply when there is a
need to undertake decisions for children. Also, to create awareness networks and
educational seminars to inform the school units and the professionals.

Establish mechanisms and regulations which regulate the multi-disciplinary format of the
decision-making body within schools taking into consideration that: 

Students’ participation in the decision-making process must be guaranteed, ensuring
their right to be well-informed and their views to be taken into serious consideration in all
decisions, policies, and practices. The prerequisites for children’s participation (i.e.
information provision, feedback, status equality during participation, the child-friendly
layout of the space, etc.) must be fulfilled for the effective participation of children. 

Enhance students’ participation in decision-making
 

a. The mechanisms must safeguard that the decision-making body has access to all the
information needed, based on the protection of personal data regulations. Mechanisms
and/or regulations which for any reason, do not provide access to all the information for
the decision-making body must be reformed/revised. 

b. The decision taken and justified by the decision-making Body must not be overruled by
the wish or need of a specific part of the Body at a later point.  



Selection process of school heads 
 

School headteachers have a crucial role to play to develop and implement whole-school
approaches, in particular by adopting a more distributed leadership style and by creating
space and time for cooperation. 

Schools need dedicated, value-led, competent and highly motivated headteachers, with a
clear vision, sense of organisation, and capacity to share authority and power, involve and
promote dialogue between all school actors and with other stakeholders around a set of
shared goals and responsibilities. 

Headteachers are key to facilitating a supportive environment for teachers, where teacher-
teacher learning, time for feedback, reflection and networking within and between schools is
encouraged. 



Support students’ wealth
 

Offer a new system for better nutrition at school. Providing a good quality meal, with the
right nutrients and a balanced diet is very important. 

Provide students with classes that cover nutrition and healthy diets. Even though food and
physical activity is a subject englobed in an educational program, it’s still not given enough
importance, nor given and taught to children in effective ways. Food is an important part of
a child’s life, so teaching them how to have a balanced diet is essential. 

Psychological support should also be available to teachers and students permanently in
different ways: 

Establishment of a school counsellor/psychologist. An effort to increase children’s mental
resilience by establishing further access to mental health services, to discuss issues of
concern. Any barriers that obstruct access to mental health professionals must be
eliminated, such as the lack of parents’ consent. 

a. Cooperation of the school and all teachers with specialists/experts such as psychologists,
child psychologists, and social workers.

b. Participation in EU projects and seminars relevant to well-being and resilience

c. Carrier advisors’ visits

d. Internships during the summer

e. Collaboration with organizations that have expertise working with students with low
socioeconomic status, immigrants, living in disadvantaged areas, etc.



b) Policy Recommendations for Educational Authorities
 

The following recommendations are considered to be important to secure the BIC within the
educational system by empowering education professionals to reach the full potential of each child
and offer equal opportunities based on the individual needs, levels of readiness, learning style, and
talents of the children. 

Teacher Professional Development -Training
 

Review and rethink both initial and in-service training and development programs that
provide teachers with the required training on the rights-based framework.

Establishment of ongoing mandatory professional development programs on the concept
of the BIC in education for in-service and pre-service teachers and school leaders. A national
BIC-related training program that is implemented on an annual and ongoing basis could be
particularly helpful. This may focus on the following aspects:

Establishment of self-assessment procedures aiming to enhance the culture of teachers as
reflective practitioners.

Establishment of a supportive mentoring system for school staff (teachers and leaders) with
experts or experienced peers in the field aims to provide schools with explicit and
continuous support based on their individual needs using the action research approach.

a. Development of a constant training system to increase the knowledge and develop the
skills and competencies of all education professionals (teaching, specialist and support
staff) to secure the BIC in every decision they take.

b. Provision of opportunities to encourage educators to further develop their knowledge
and skills on coping with diversity and to collaborate with families.

c. Provision of training programmes for teachers capable of boosting their self-confidence.

d. Enhancing teachers' psychological knowledge on an ongoing basis in the context of child
management.

e. Strengthening educational opportunities for teachers living in remote areas.
f. Focusing on teachers’ and students’ well-being at school.

g. Promote the importance of using differentiated instruction in practice aiming to address
all children's needs



Immediate provision of multi-disciplinary evaluation of a child’s particular needs, if urgently
required, and timely recruitment of the necessary scientific and support staff, as indicated by
professionals;

Establishment of the 3600 evaluation model (i.e. students evaluate teachers), by creating the
right conditions for this process to be successfully achieved.

Use of formative and ongoing evaluation to support students during their learning and
inform them by providing constructive feedback.

Use of diagnostic-initial evaluation to early identify students’ challenges and weaknesses to
provide early intervention and effective treatment. 

Recording and reporting of learning by keeping a record of data regarding the progress and
the learning path of the children to inform the interested parties (i.e. students, parents, future
teacher, head-teacher, specialists, etc).

Students’ evaluation
 



Parental Involvement

a. Parents must be allowed to access all data, information, and assessments concerning their
children and to regularly express their opinion on all matters concerning them. 

b. Parents should be also informed about the education system of the country that they
have moved to be able to guide their children correctly as well as the prerequisites that their
children need to achieve and acquire higher education.

Active involvement of parents as equal partners in educational processes. Parents’ views
must be taken into serious consideration during decision-making, to identify and establish
BIC. This can be achieved in the following ways: 

Educate and support vulnerable parents that have a foreign background to have access to
intensive courses of the country in terms of language or other subjects.

a. Identify ways to inform and educate parents about their role in school and their children’s
education and encourage them actively collaborate with the school in promoting student
outcomes and securing the BIC.

b. Provide primary education to vulnerable parents that have a foreign background if they
have not received it in their home country. 

c. Parents and students should be informed and educated digitally about the apps and
websites that they will be using in school. Digital literacy nowadays is important and many
parents and students of foreign backgrounds do not have the same digital literacy as the
parents and students of the country that they have immigrated.

d. The mother tongue teachers can also be able to become the link between the students,
parents and school. Study advisors should be available to promote and guide the parents as
well as the students.

Offer available for free consultations from psychologists or chancellors that will help
immigrant parents in case they have traumatic experiences during their immigration to the
country they currently live in. On top of that, councillors will assist them in adapting to the
new country smoothly. 

Offer translators in school or the school’s software in various languages so the parents will
feel included in the learning process of their children.



Parental Involvement

Organize cross-cultural events where the parents and their children will be able to get in
contact with people of the targeted culture and language but also meet people from the
country that they come from.

Establish constant communication between home and school aiming to give them an
understanding of the education system and school laws.

Engagement of students and parents in school organizations as well as the constant
communication and meetings between teachers and parents will assist in creating a positive
school climate where the students will feel included and they will be able to develop their
personality and their knowledge. 



Employment of tools and apps that help the students to read and learn, such as lists with
terms, quizzes, digital tools in class, digital versions of books, mind maps, computers and
explanations in students’ mother tongue will help the students from disadvantaged
backgrounds.

Teachers must creatively assimilate recent developments in education and technologies in
order to create a modern and innovative learning environment.

Technology
 



Emphasize not only the cognitive aspect but also children’s well-being through the
educational system. Support the use of experiential methods at all levels of education.  

Develop programs for children to strengthen their agency and self-esteem.

Develop educational reforms through programs developed to encourage children's
participation in decision-making in schools.

Develop programs for students’ self-development.

Students’ well-being



Educational leadership
 

Use of distributed leadership. Implementing a distributed leadership model in school with an
objective that is focused on improved learning requires developing reflective practice and
sharing tasks and responsibilities across the entire school community.

Develop and include policies that allow and encourage children’s participation in decision-
making in school. 

Provide equal opportunities for everyone to participate in school activities.

Increase the autonomy of schools so that they have more freedom to develop and implement
educational activities and innovations.

Promote whole-school improvement processes. A whole-school approach aims to raise
quality and standards across the entire school. For this approach to be effective, schools need
to identify and address the needs of the school community and engage in continuous, cyclical
processes for improvement.



Learning Communities – Collaboration between 
school and other bodies/agencies

Strengthening the collaboration among the school unit and various services, such as welfare
services, investing in the accessibility of those professionals within the school setting. Schools,
parents and third parties should work together permanently to ensure a safe school
environment.

The municipalities can also play a role in this process. In particular, the best interest of the
child can be determined most precisely by the children themselves. 

Fostering active participation and collaboration between school, families and community.
Many teachers still hold a deterministic view regarding child development (Howe & Covell,
2013) as they do not believe that they can alter the developmental path laid out by the child’s
(family) background. They acknowledge children as property and not as bearers of rights,
which leads them to believe that children are their parents and/or guardians’ responsibility.

Enhancement of school collaboration with other public departments and local agencies.

Inform the community through talks, seminars, posters, and letters of the importance of
children's participation in decision-making in schools.

Organize conferences, and workshops for students, parents and/or teachers



Networking between schools. Cooperation and networking between schools of different
types in the same area can facilitate the exchange of practices, and help make the crucial
transitions from early childhood education and care to primary schools, and from primary to
secondary education easier for learners and their families. The network between schools can
help teachers to deal with issues related to children and families in the neighborhood. 

Strengthening the cooperation of teachers with other teachers and educators so that they
can freely express themselves and take initiatives towards innovative educational methods
together as an educational community.

Enhancing co-creation during teaching, supporting collaboration between teachers and
students. Provision of support towards a joint creation of teaching materials, in order to
enhance differentiated teaching, learning and assessment.

Collaboration between schools
 



Early childhood education & care
 

Investment in early childhood education and early intervention. During the first years of
children’s lives, children experience rapid physical and mental development, they construct a
cultural and personal identity and develop skills, forming strong emotional bonds with their
parents/caregivers. They also build relationships with other children, from which they learn
social behaviour. Identification of social obstacles or a disability from a very young age is
important for the immediate provision of intervention services. Interventions performed at a
young age are more effective, reduce developmental delays, while preventing the negative
effects of both biological and environmental factors and serve the child’s best interest.



Empower students’ councils. Provision of support and promotion of effective functioning of
school councils at all school levels. There seems to be further ground for improving students’
participation, especially in matters such as delinquency issues, dealing with school bullying,
sex education, teenagers’ drug addiction etc. In order for student councils to serve their role,
there must be a genuine representation of children’s views, paying particular attention to the
voices of the most vulnerable ones. To facilitate this process it is highly recommended to
incorporate and present role models to the student bodies. 

Enhance the role of the students’ council and the impact of decisions and actions taken

Encourage voting by students and install a suggestion box. 

Arrange regular meetings between students and teachers or head teachers to discuss issues
and share opinions. 

Discuss with children about their opinions and provide feedback on what they have said and
decisions are taken. This could take place during lessons or at any other convenient time.

Students’ participation
 



Establishment of a complaint mechanism with detailed procedures in all school settings,
jointly built with children, which must be accessible to everyone, with transparent procedures
and be regularly evaluated. In cases where the outcome of the investigation reveals an
improper performance of duties by school staff and, thus, a corresponding breach of the
code of conduct, there must be consequences according to the specific circumstances. The
focus of the mechanisms must be on resolving complaints towards the direction of securing
the BIC.

Utilization of the participatory approach in education by informing students about their role
in decision-making and their rights in education. Teachers need to build their classroom
environments with appropriate teaching and learning resources, in ways that acknowledge
their students’ differences, enhance a child-friendly and participatory approach to learning,
and apply interactive methodologies and child-centred classroom management strategies
that encourage the children’s involvement and/or active participation in ways that support
the creation of open and rights’ respectful learning environments. 

Educational systems need to better empower children and foster cooperation between
teachers and children through cherishing and examining children as an independent target
group, considering their opinion as part of the conception, realisation and evaluation of
measures and developing measures which strengthen the participation of children – in all
matters affecting them.

Establishment of school regulations with the participation of children, including the most
vulnerable ones. School regulations must provide a feeling of security and they should
include provisions that contribute to the cultivation of a comfortable and friendly school
environment.

Mechanisms/procedures for promoting students’ voice in schools



Students with special needs

Integration of children with special needs. Raise awareness to these children that there are
people who are different from them and that it’s normal. Not to mention how children with
special needs require a different kind of attention from teachers and in a big class with
different children may be more difficult to provide that.



Policy Recommendations Report 1
Policy recommendations for promoting BIC through instructional practises in the
classroom

Author(s): Victoria Michaelidou, Maria Anastasou, Zena Alambriti, Lefkios Neophytou, Mary
Koutselini, & Constantinos Zacharia, University of Cyprus, Cyprus

Abstract 

Securing the Best Interest of the Child (BIC) has been recently given more prominence, firmly
embedded in international (Article 3 CRC) and European law, including the Charter of
Fundamental Rights of the EU (Article 24). All articles point out that in all actions concerning
children, the BIC must be a primary consideration (EASO, 2019). The role of teachers in
translating national and European policies of BIC into practical actions and encouraging the
development of a respectful, participatory and inclusive school culture is crucial, as teachers are
the ones who have the most impact on the day-to-day experience of children in school (UNICEF &
UNESCO, 2007). This chapter presents a collection of policy recommendations and conclusions
deriving from training implementations of BIC in Cyprus based on the teachers' and educational
stakeholders’ views relevant to teachers' application of the BIC for promoting a right’s-based
education in Cyprus. In particular, suggestions on how to secure BIC in schools are provided and
these relate to teachers’ recognizing learners as key actors in their education and development
rather than as passive beneficiaries of services, participation of teachers and students in
identifying and meeting the learning needs of the latter, accountability of teachers in fulfilling,
respecting and protecting the right to education, and attention to the needs of vulnerable
groups. In general, teachers need more space for reflection and qualitative professional
development on the concept of the BIC (Council of Europe, 2016) as well as ongoing support to
secure the BIC in education.

Annex -Partners contribution
 



Rationale 

BIC has been identified as a core principle in the efforts to provide all children with the right to
qualitative education (United Nations Convention of the Rights of the Child, 1989). While the
wider educational and social contexts are essential, it is teachers who have the most impact on
the day-to-day experience of children in school. A quality and inclusive education is dependent
on their commitment, enthusiasm, creativity and skill. According to the World Programme for
Human Rights Education Plan of Action developed by the United Nations Educational, Scientific,
and Cultural Organization (2006) the learning environment, teaching and learning, and
professional development of teachers along with educational policies and policy implementation
at the macro-level are essential components for achieving a successful rights-based education.
The overall idea of BIC is based on three pillars which refer to BIC as a substantive right, as an
interpretative principle and as a process. In terms of the first pillar, BIC is given a priority, as
opposed to other factors, in every decision that affects the children in schools. The prioritization
of BIC enables teachers to realize and substantiate the gravity of BIC in every decision they make
in designing their pedagogical practices. Teachers' decisions are therefore guided by whether BIC
is the most important parameter in their decisions. Furthermore, in the context of the second
pillar, BIC postulates that if a situation is open to more than one interpretation, the interpretation
which most effectively serves the child’s best interests should be chosen. Therefore, the
assessment of various actions toward the design of instruction and the development of a child-
centred and inclusive classroom climate is of crucial importance. Teachers need always to
examine different alternatives and justify why a specific practice has been chosen instead of
another, always towards securing the BIC. The beforementioned coincides with the third pillar
which includes the evaluation of the possible impact (positive or negative) of the decision on the
child or children concerned. 

Thus, the proposed instructional practices need to thoroughly be analysed to describe different
processes which include impact assessment on various categories of children with different
backgrounds, characteristics and abilities (e.g. low achievement students, children with special
needs and migrants). However, one of the main challenges faced in the attempts to secure and
promote BIC in schools is that BIC is a principle “without explicit conceptualization for practice”
(Hammarberg, 2008, p. 6). As such, it is left to schools and teachers to translate the principle into
actions and procedures for securing the BIC in schools. Another challenge for the application of
the principle relates to having high-quality teachers with proper knowledge and skills in securing
and promoting BIC. Hence, teachers should be adequately trained in ways that assist and
facilitate the interpretation and application of the principle. Teachers’ “better understanding and
effective application of the BIC would have significant benefits for children” (Canadian Coalition
for the Rights of Children, 2009, p. 73). On the contrary, lack of understanding, inconsistency, and
failure to apply the principle will result in negative impacts. In this line of thought, in 2003, the
U.N. Committee on the Rights of the Child recommended that research and educational
programmes for professionals dealing with children should be reinforced so as Article 3 of the
Convention is fully understood, and the BIC principle is effectively implemented. 



In this context, as part of the SEBI project, training on BIC was provided to teachers in Cyprus so
that participants acquire valuable methods, tools and good practices regarding embracing,
securing and promoting the children’s best interest within their classroom. The training aimed to
foster values, motivation and knowledge of teachers and provide useful teaching and
pedagogical methods that promote more inclusive learning environments which enhance
children’s participation and empowerment and promote common values that respect children’s
heterogeneity. The online training developed and presented to teachers was open and available
on the online platform for all school staff and other stakeholders who wish to improve their
professional skills and competencies in the social inclusion methods based on the methodologies
developed in the framework of the project. 

The online courses followed a mixed-method structure in which participants studied a
PowerPoint introduction both on the aim and objectives of each thematic sub-unit, and the
theoretical framework while they were expected to participate in the observation and/or
completion of different interactive activities (i.e., simulations in virtual environments, scenarios
for problem-solving, interactive learning and peer assessment games, activities with image
and/or sound). After the online courses’ completion, an assessment of the total unit emerged and
participants were asked to complete an online quiz and/or participate in an interactive
assessment method. A piloting implementation was afterwards conducted in several schools in
Cyprus by adopting the Action Research approach to support school staff and implement actions
related to the promotion of the BIC in schools. During the piloting implementation, schools were
supported by the research team through online and face-to-face meetings in an ongoing process
that among others consisted of the development of a school action plan, the implementation of
agreed actions at the school and classroom level and the monitoring and evaluation of these
actions in an attempt to establish a continuity plan (exploitation/sustainability plan/new cycle).
Through teachers’ problematization on issues concerning developing a rights-respectful culture
and climate in the school, the piloting implementation aimed at facilitating teachers’ reflection on
the impact of their actions, practices and decisions on children undertaken during the
implementation phase. Suggestions and policy recommendations emerged from teachers’
feedback and evaluation in Cyprus aiming to expand the knowledge of policy-makers concerning
the factors that are linked with the effective securing of the BIC in education and the areas which
require improvement to achieve the better and continuing establishment of inclusive and right-
respectful environments in schools. A collection of policy recommendations is presented in the
next part suggesting actions that need to be taken at the European and national levels. 



Review both initial and in-service training and development programs that provide
teachers with the required training on the rights-based framework. As UNICEF &
UNESCO (2007) clarify, it can be invaluable “to build in a system of ongoing support for
teachers – through, for example, fortnightly or monthly meetings of teachers in schools in the
local community – to allow for opportunities to share ideas, challenges, strategies and
solutions on the topic of rights-based education. UNESCO has developed a range of resources
designed to help teachers create inclusive environments that a recent evaluation shows to
have had a significant impact on teacher capacity (p. 72).

Establishment of ongoing mandatory professional development programs on the
concept of the BIC in education for in-service and pre-service teachers and school
leaders. Nowadays, the challenge for securing the BIC has yet to come much closer to the
professionals who apply it daily. Educators, teachers, and many others need more space for
reflection and more training on the concept of the BIC (Council of Europe, 2016). Teachers
need a better understanding of the theory as well as practical ideas on how to differentiate
and enrich their teaching practice to expand their knowledge on promoting the BIC in school
and on establishing a rights-based learning environment where all students’ voices are heard
and each child is properly treated to reach his/her optimum potential.

List of recommendations 

Our review of the teacher’s and educational stakeholders’ feedback during piloting
implementation has indicated a list of policy recommendations at the EU and national level that
can be considered essential to securing BIC in schools and demonstrating and empowering
teachers’ role in this endeavour. These are the following: 

In other words, the teachers’ understanding and readiness to make decisions that capitalize
on the opportunities the students’ differences provide is crucial towards securing the BIC.
Teachers – particularly those in schools in which children are not doing well – have very
limited access to the type of professional development that is helpful (Opfer & Pedder, 2010).
Teachers need opportunities to continuously update their skills and knowledge of evidence-
based practices (Looney, 2011). In more detail, teachers need to be fully aware of the daily
realities of teaching. Therefore, training courses need to include a rights-based approach
designed to build capacities and competencies on such issues as (Howe & Covell, 2013;
UNICEF & UNESCO, 2007) child-centred education; evolving capacities of children; learning
through participation; acting as a learning facilitator; children’s rights, including the principle
of non-discrimination; positive forms of discipline and class management; teaching in
inclusive environments; appreciating the realities of daily life for children from disadvantaged
families; and the participation of children at all levels in educational environments.



Rethink our national curriculum and proceed with adjustments in an attempt to
develop an inclusive and student-centred curriculum taking into account the
different student needs and their level of readiness. Teachers are of need for applying
a student-centred approach to teaching and learning, supported by a broad, relevant and
inclusive curriculum as a medium for enhancing the creation of a rights-respectful
learning environment. The curriculum must be inclusive and promote understanding and
respect for children’s rights (UNICEF & UNESCO, 2007). Although it consists of an
important tool in the teachers’ hands, promoting understanding and respect for children’s
rights is not simply a matter of the curriculum. More extensively, teachers’ understanding
of the following elements and principles is necessary, in their attempt to enhance their
programming and teaching in ways that respect and enhance a rights-based approach
and more broadly a rights’ respectful school culture (UNICEF & UNESCO, 2007). In good
teaching programming, participation is crucial, both as an end and a means. Participation
does not mean that ‘they’ participate in ‘our’ education programme, but rather that we all
participate (teachers and students) in meeting the learning needs identified. In good
programming, education programmes should respond to the basic needs of children and
other people, with a focus on vulnerable groups. Poverty elimination and disparity
reduction should be long-term goals in all education development efforts.

Establishment of a supportive mentoring system for school staff (teachers and leaders)
with experts or experienced peers in the field aims to provide schools explicit and
continuous support based on their individual needs using the action research approach.
Creating a school environment in which children’s rights are respected and secured
requires teachers who are appropriately supported and resourced during their teaching
practice (UNICEF & UNESCO, 2007). Thus, teachers highlighted the importance of having
guidance from specialists in the field when facing difficulties or dealing with vulnerable
students with low achievement or special needs wishing to offer them the best supplies to
improve their performance and increase their sense of belonging. 

Adaptation of an accountability system to monitor and secure the right of providing
qualitative and valuable education for all children. A rights-based approach implies
accountability of teachers in fulfilling, respecting and protecting the right to education for
all children. Monitoring of outcomes and processes, as well as the actual use of
information for decision-making, is very important. NSPCC (National Society for the
Prevention of Cruelty to Children) also recommends “improving evidence by creating
assessment tools that are embedded in practice for securing the BIC and to educate
professionals on when and how to use these tools. In other words, not only the
assessment tools but especially the skills and competencies of the individuals who are
handling the tools, are deemed important...” (Children’s Rights Knowledge Centre, 2014, p.
16).



Utilization of the participatory approach in education by informing students about
the role in decision-making and their rights in education. Teachers need to build their
classroom environments with appropriate teaching and learning resources, in ways that
acknowledge their students’ differences, enhance a child-friendly and participatory
approach to learning, and apply interactive methodologies and child-centred classroom
management strategies that encourage the children’s involvement and/or active
participation in ways that support the creation of open and rights’ respectful learning
environments. Educational systems need to better empower children and foster
cooperation between teachers and children through cherishing and examining children as
an independent target group, considering their opinion as part of the conception,
realisation and evaluation of measures and developing measures which strengthen the
participation of children – in all matters affecting them.

Fostering active participation and collaboration between school, families and
community. Many teachers still hold a deterministic view regarding child development
(Howe & Covell, 2013) as they do not believe that they can alter the developmental path
laid out by the child’s (family) background. They acknowledge children as property and not
as bearers of rights, which leads them to believe that children are their parents' and/or
guardians’ responsibility. Students coming from lower socioeconomic status families felt
socially excluded by their teachers, in comparison to their peers coming from middle-
income families. Children from disadvantaged families tend to enter schooling with an
increased frequency of behavioural problems and with lower literacy and numeracy skills
than their peers coming from middle-class families. In sharp contrast to their obligations
under the U.N. Convention on the Rights of the Child, few schools or educational
jurisdictions respond with strategies that would help reduce this early inequality. Teachers
emphasised the importance of finding ways to inform and educate parents about their
role in school and their children’s education and encourage them actively collaborate with
the school in promoting student outcomes and securing the best interest of the child. 
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Abstract 

Enhancing participation of children in decision-making in school is a necessity as shown by the
literature and the pilot implementation of the SeBI project. Children have the right to express
their opinion freely without any restrictions such as age, gender, socio-economical status,
knowledge, intelligence, difficulties. All children have this right and no-one should be left out.
Children’s participation in decision-making in school is beneficial for everyone, children, teachers,
family, community, society. Children’s opinion should be listened to and dealt with respect.
Through the SeBI project pilot implementation the importance of providing ways to enhance
participation in schools was highlighted even further. Actions taken should not be limited in
school time but outside school time as well, as part of the lesson or the school culture.
Participation, as underlined in the literature as well, should be an on-going process and not a
one-time event, in order to be more effective. Main recommendations involve school policies
which encourage participation and policies that provide teachers and head teachers with time to
discuss with children and listen to their opinion; but not only during lessons. In addition,
programs need to be developed to strengthen children’s agency and self-esteem as part of
educational reform which could involve development of units of lessons and development of
teacher-training programs. Events could be organized to inform and involve teachers, parents
and the community in the process of enhancing children participation in decision-making in
school.



Rationale

This chapter discusses children’s participation in decision making in school and how it can be
enhanced. Children should be provided with opportunities to express their views and be heard,
but also be supported and encouraged in this process. Enhancing children participation in
decision-making in school can have an impact in the community and society as well.
To begin with, the term ‘participation’ should be defined and clarified. As Kennan, Bray and
Forkan (2018) indicate children have the right to express their views, especially when the matter
discussed is affecting them. The term ‘participation’ does not imply only listening to children but
also allowing them to express freely, engaging with them (Davey, 2010) and encouraging them to
contribute in the decision-making.

There are many benefits from children’s participation in decision-making in school, not only for
children and the school but for the society and their community as well. “Children’s participation
is education for adult life. The practice of participation in childhood develops adults who are
responsible, fair and respectful of the opinions of others” (IAWGCP, 2007, p.10). To begin with,
adults have the right to have their opinion heard with respect; the same applies for children and
young people (Lansdown, 1995). Among the benefits children gain from participating in decision-
making is that they become more confident, they enhance their communication skills (Coyne et.
al, 2014), and feel respected, valued and active members of the society (Davey, 2010). In addition,
children’s sense of ownership and belonging is developed along with increasing their empathy
and responsibility (Shier, 2001).

Even though some argue that children are not capable of taking decisions, research has showed
that they can be rational, responsible and reasonable, especially when given the relevant
information and context (Davey, 2010).  When discussing children’s capability for decision-
making, some of the factors that should be taken into account are children’s age, maturity,
expression of feelings and personality development (Parliamentary Assembly, 2009).

It seems that children’s age is a factor that influences significantly adults’ encouragement in
children’s participation in decision-making (Coyne and Harder, 2011). Some argue that age is not
always indicative of a child’s development while others support that all children, including infants,
are competent to voice their preferences in a variety of topics related to them. 

In addition, the importance of no one being left out of the decision-making process is noted in
the literature, as all children have equal rights to participation regardless of their race, age,
nationality, language, religion or any other status (Council of Europe Recommendation, 2012). All
views should be expressed and given due weight according to their age and maturity.
Committees should have a diverse population as to accommodate all children that could be
affected by a particular decision (Davey, 2010). 



For example, it is often observed that children with disabilities are left out and not asked to
participate and offer their opinion or perspective, even if the decision is affecting them.
Information shared should be provided in simple and clear language that all children could
understand. Research also suggests that the environment is also important in empowering
children to express their opinion (Zeqiri, 2021). Children should feel safe and respected and that
their views are taken seriously. 

However, children’s participation could lurk the danger of overestimating their desired level of
autonomy or putting too much pressure on them to take the full responsibility for decision-
making (Coyne and Harder, 2011). Protecting children from information that might upset them or
from the decision-making burden are among adults’ concerns and obstacles regarding children’s
competence to participate and take decisions (Coyne and Harder, 2011). As literature suggests,
children’s over 14 competence in decision-making is similar to adults, while younger children are
less competent (Coyne and Harder, 2011). Therefore, the argument that children do not have the
competence to take decisions and thus are not encouraged to participate in the process fails.
Another obstacle children’s participation faces is that children’s opinions are not trusted and as a
result are not taken into serious account, but only seen as recommendations or are simply
listened to. 

For the participation of children in decision-making to be as effective as possible, there is a
variety of factors that should be considered. A good planning and following up on the
implementation can make participation in decision-making more effective (Ombudsman for
Children’s Office, 2018). For effective participation of children in decision-making it is imperative
for adults to be relevant, informative, clear, open to feedback, reflective, ready to allow children
to speak for themselves and of course willing to hand over some control. The degree of
participation might differ from children themselves depending on a variety of factors. If the issue
discussed is relevant to children’s experience, if they will be making a difference with this
decision-making, if there are clear goals and adequate information or opportunities to be
involved are some of the factors (Commisioner for Children Tasmania). The list of factors
influencing children’s participation in decision-making is of course not limited to the factors
discussed, but these seem to be some of the most important.



Children are listened to. 
Children are supported in expressing their views. 
Children’s views are taken into account. 
Children are involved in decision-making processes. 
Children share power and responsibility for decision-making.

The literature presents stages, models and good practices of children’s participation in decision-
making, which will be briefly stated. For example, the Ombudsman for Children’s office presents
three (3) stages: Planning, implementing and following up the participation. Each of these stages
has its own importance and goals to be achieved for the adult involved and encouraging
children’s participation (2018). Shier (2001, p.107) proposed a model based on five levels of
participation: 



Enhance the role of the students’ council and impact of decisions and actions taken
Encourage participation in students’ council
Encourage voting by students
Install a suggestion box 
Arrange regular meetings between students and teachers or head teachers to discuss issues
and share opinions

Discuss with children their opinions and provide feedback on what they have said and
decisions taken. This could take place during lessons or at any other time is convenient

List of recommendations

Teachers and head teachers are the adults more involved in children’s participation in decision-
making in school. Encouraging children to participate in decision-making in school is likely to
have an impact in children’s participation in decision-making outside school as well. Therefore, it
is imperative to find ways to encourage effective participation. 

The school director should include policies that allow and encourage children’s participation in
decision-making in school. This could happen by enhancing the role of the students’ council, offer
space and opportunities for children to share opinion and participate. For example, students
could vote when decisions have to be taken that affect them, a suggestion box could be placed in
the school, time could be offered each week for students to share their opinion with their
teachers or head teacher. 
Participation in decision-making is a right all children have, as discussed earlier. Head teachers
and teachers should provide equal opportunities for everyone to participate. Policies should be
implemented to encourage all children to participate in decision-making. 

It is of equal importance to ensure and show children that their opinion is heard, respected and
taken into consideration. This could be achieved by adults’ reactions when children express their
opinion. Children’s preferences and opinion will not always be fulfilled but it is important for
children to understand that their opinion was considered.

Another way to accomplish this is by providing feedback to children when expressing their
opinion in decision-making. This will not only show them that their opinion is taken into account
but it will help them develop their communication, critical-thinking and decision-making skills.

Schools and Ministries should develop programs for children to strengthen children’s agency and
self-esteem. It could be as an educational reform which will encourage children participation in
decision-making in schools. Thus, investing in this reform is more likely to secure children
participation and ensure that programs and policies will be developed. Lesson plans and units
could be developed to integrate the relevant skills, information and practices in current
curriculum. 



Educational reform through programs’ development to encourage children participation in
decision-making in schools
Develop programs for students’ self-development
Develop lesson plans and units of lessons and train teachers to implement them

Inform the community through talks, seminars, posters, letter of the importance of children
participation in decision-making in schools
Inform the community of students’ rights to participation in decision-making
Organize conferences, workshops for students, parents and/or teachers
Organize debates and contents for students to encourage participation in decision-making
and voicing opinion
Develop teacher training programs

The Ministry, schools and other organisations should encourage exchange of knowledge and
good practices which lead to effective participation of children in decision-making. This could be
accomplished by intensifying efforts to inform everyone on the importance and benefits of
children’s rights to participate in decision-making and promote the benefits involved not only for
teachers but for the school community and society as well. Communication should be made with
parents, guardians, caregivers, teachers and of course children. Leaflets could be prepared, along
with the organization of conferences, workshops, seminars, contents, debates and other
activities. 

Teacher training is extremely important in this effort as well. Teachers need to be informed and
trained regarding children participation in decision-making in schools. They should be presented
with ways and activities that encourage children participation. Also, a change of thinking should
take place so that teachers will be able to allow students to take control in activities, actions or
decisions. In this way teachers will be able to include in their lessons activities that can develop
students’ skills related to decision-making (as discussed earlier) or include relevant lessons and
skills in the curriculum of various subjects.

For a more effective participation of children in decision-making in school, it should be
acknowledged to children that this process is continuous and not something happening only
once. In this process, it is useful to offer children feedback for the opinions and views they
expressed, along with measuring the impact of participation. This could be involve discussing
with everyone involved in decision-making (students, parents, teachers) and observing any
changes that might take place in the school regarding students’ behavior, processes, policies or
outside school. Impact of participation should be examined and shared along with promoting the
benefits of engaging children in decision-making.
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Abstract 

According to the 29th Article of the Convention of the Rights of the Children, education should
develop each child’s personality and talents to the full. It should encourage children to respect
their parents, their cultures and other cultures. The aforementioned article is connected to
building and promoting a positive school climate for children in disadvantaged homes and
neighborhoods as a protective factor. Especially, it becomes especially prevalent during the
immigrational crisis that is triggered due to wars, political, economic and climate instability which
has forced many people to immigrate to different countries. Therefore, those people are in need
to become part of the society they moved in as well as their children to start taking part in the
country's educational system. This requires the countries that receive immigrants to provide the
parents with all the information needed as well as to provide their children equal education that
will develop the child's personality and talents to the full. Thus the children will be able to
develop and avoid becoming part of the crime and drugs. This entails the optimization of the
cooperation of family and school in order to provide to the student the best possible
prerequisites in order to achieve and thrive. This unfortunately is not possible all the time due to
the lack of translators, that parents do not know the culture in focus as well as the parents and
their children have not been included in the society. In other words, they have already created
their small community or group within the general society. 



Rationale 

Due to the current war, climate and economic crisis many people were forced to move their
homes and immigrate to other countries. This certainly has created trauma to those people and
their families but especially to the children who were forced to leave their school and home and
move to another country where they had to adapt and try to learn a new language. This
movement, to a totally different country, has created stress to the individual, to the family and in
particular to the children. The children are required quickly to adapt and become part tothe
educational system. This system forces them to develop as quickly as possible and have the same
results as their fellow classmates.

On the other side, the countries that accepted immigrants were forced to organize and adapt to
the new situation. In some parts their reaction was organized and sometimes it lacked in many
parts, thus rendering the families to experience even more stress when they arrived in the
welcoming countries. Most of the time the parents did not speak the language of that country as
well as they didn’t speak English. Therefore, from the beginning there was a communication
problem and the lack of translators made the adaptation of those families even more difficult.
The parents and the students are not able to convey the children’s needs as well as there are no
cognitive tests ( like dyslexia tests) in the native language of that student. On top of that, there is
a clash between the culture that the immigrants have and the culture that the welcoming country
has. It becomes obvious that before the Syrian and Ukrainian crisis, as it is underlined by Julali-
Moghadam (2015, 17) “[a]ccording to Statistics Sweden (SCB, 2014) for the year 2013, 15,9% of
the population were born in a non-Swedish country and immigrated to Sweden.” We can
understand that this percentage is much bigger if we bear in mind that Sweden and some other
countries have received a great number of immigrants from those countries. It becomes clear
that the lack of an organized system has effects on the delivery of equal and qualitative similar
education to native and foreign students. 

The huge number of arriving immigrants created pressure not only to the state but to the schools
too since there was not any organized system on how the school will receive those students as
well as there was not any particular guidance on how those students will adapt and thrive in
school. On top of that, the language and cultural difference made the communication between
school and parents even more difficult, therefore it made it difficult from the school side to
provide the new coming student an equal and suitable education similar to the one that is
offered to the students of that country. The teachers didn’t have any experience on how to treat
students with trauma or students of totally different linguistic and cultural backgrounds that are
not similar to westernized societies. On top of that, the teachers were not able to know where to
start but also faced problems in engaging the parents. Some pedagogical difficulties are also
underlined from Mortimore et al. (2012) who emphasize the need for another school ethos,
where, ideally, there is space for tests in other languages than the language of instruction and
where more comprehensive assessments are used in order to ensure that information about the
child’s entire linguistic repertoire is taken into account. (citerad i Julali & Hedman, 2015, 5-6). 



It becomes clear that the schools require a general education concerning the receiving and
tackling of the challenges that they came up with in teaching students with cultural and linguistic
background. On top of that, it should establish vital and improved communication between
parents, school and students in order to give to the students all the potential to prove
themselves and thrive in the future.



An important recommendation is that parents that have foreign background should be able
to have access to intensive courses of the country’s language that they have moved to. It is
important to be able to speak the language in order to be able to help their children with
homework as well as to underline indirectly the importance of language in an efficient
language learning. 

Parents should talk to their children in a positive manner about the school and the school
organization of the welcoming country. They should also highlight the importance of school
as well as to inform and guide their children in adapting to society.

It is important to have translators in school or the school’s software will be also available in
various languages so the parents will feel included in the learning process of their children. All
the information should be available in their mother tongue as well. It would be good if the
school can organize cross-cultural events where the parents and their children will be able to
get in contact with people of the targeted culture and language but also meet people from
the country that they come from.

Parents should be also informed about the education system in the country that they have
moved in order to be able to guide their children correctly as well as the prerequisites that
their children need in order to achieve and acquire higher education.

Parents can also be provided with primary education if they have not received it in their home
country. As well as they would be available for free consultations from psychologists or
chancellors that will help them in case they have traumatic experiences during their
immigration to the country they currently live in. On top of that, councilors will assist them in
adapting in the new country smoothly. 

Parents and students should be informed and educated digitally about the apps and websites
that they will be used in school. Digital literacy nowadays is important and many parents and
students of foreign background do not have the same digital literacy as the parents and
students of the country that they have immigrated to.

The school should motivate the students as well as the parents for adapting in the focused
culture and provide parents a general picture of how the culture and society works.

The creation of cultural centers, the celebration of European Language day, food fests and
various cultural events and festivals will assist in creating a more inclusive environment both
for the parents and the students. 

List of recommendations 

List of Recommendations for Building and promoting a positive school climate for children in
disadvantaged home and neighborhoods as protective factors.



Schools should also attempt to have constant communication between home and school as
well as students and parents should have an understanding about the education system and
school laws. Parents should accept and respect the culture and school’s rules. As well as be
aware of the democratic and gender equality laws that exist in the country that they live in.

The teaching in school should require a translanguaging and multimodal perspective that will
be individualized and suitable for each student and its needs.

The employment of tools and apps that help the students to read and learn, such as lists with
terms, quizzes, digital tools in class, digital versions of books, mind maps, computers and
explanations in students’ mother tongue will help the students from disadvantaged
backgrounds.

Erasmus and EU projects, Carrier advisors, Internships during the summer, Organizations like
Wallenberg Academy and Atlas internship will help the students with disadvantaged home
and neighborhood to feel more included. 

Engagement of students and parents in school organizations as well as the constant
communication and meetings between teachers and parents will assist in creating a positive
school climate where the students will feel included and they will be able to develop their
personality and their knowledge. 



Policy Recommendations Report 4
Policy recommendations for promoting collaboration practises with other stakeholders

Author(s): Giota Digkoglou, STIMMULI for Social Change, Greece

Abstract 

In an ever-changing society, whether due to the rapid development of technology, the effects of
climate change that are beginning to be felt, or other factors such as the covid-19 pandemic, the
war in Ukraine and the energy crisis, it is becoming increasingly vital to ensure that children
receive the most beneficial education possible. This can be achieved by ensuring the Best Interest
of the Child, an umbrella of educational goals and practices capable of providing children with all
the necessary skills to become active citizens in order to meet the demands of society while living
happily. Within the SEBI project, an extensive research on the framework of the Best Interest of
the Child (BIC) has been carried out and through intensive interaction with the school community
during piloting implementation of the project’s training practices, a number of critical needs of
education systems have been identified, both in the partner countries and in a general context,
as well as in the policies followed by the education sector so far. An interesting combination of
the BIC is, both with the local community, but also with the global society, and by extension a
variety of stakeholders who can contribute positively and substantially to the process of
children's education. Therefore, this chapter will discuss the association of BIC with dimensions
of society and the development of interesting and quality partnerships with key stakeholders.
Finally, based on all of the above, some important policy recommendations will be presented in
order to increasingly ensure BIC in national education systems. 



Rationale 

Unpacking the concept of the “best interests of the child” reveals that the phrase "best interests"
was very recently established in Western legal systems. The older concept of "the well-being of
the child" evolved into the "best interests" principle stated in Article 3 (1) of the Convention on
the Rights of the Child. As a result, it is a fairly modern legal term that has yet to be properly
researched. Essentially, it could be argued that the concept of BIC encompasses all that is
required for every child in the world to have the right to adapt to the particular demands of life.
Hence, as its content is still somewhat vague and its possible purposes are numerous, this term
is best suited for specific questions or methodical development in legal research.

One of the key phrases of the BIC is that it must be a primary consideration. In the light of policy-
making, it is important to take this phrase into account, as it is a rule of procedure that states
that whenever a decision is to be taken that will affect a child or a group of children, then the
whole decision-making process should carefully consider possible positive and negative impacts
of the decision on the child/children concerned, giving primary importance to the dimensions of
the impact when weighing the interests at stake. However, this is a guideline that emphasises the
initiation of the process of child-related decision-making, but it could be said that no specific
outcome is imposed. At the same time, the above phrase is a foundation for safeguarding
children's rights, meaning that it is a guarantee that the best interests of the child should be
safeguarded whenever a decision concerning a child, or a group of children is to be taken.
Therefore, each national education system has an obligation to put in place mechanisms to
facilitate the consideration and safeguarding of the best interests of the child, and must provide
for legislative measures to ensure that those responsible for making decisions and policies
relating to children must take the BIC principle into account in every process and decision.

However, it is becoming apparent that it is difficult to determine specifically what the best
interests of a particular child or group of children are. Therefore, the most important point is that
the best interests of children should be assessed in each case by decision-makers in the context
of the application of procedural rules. This point is the link to the policy-making process, as
decision-makers include policy-makers and thus should take into account the best interests of
the child in any decision related to the education sector or any other sector that directly or
indirectly affects children. 

Considering all the above, and trying to explain how BIC safeguarding should be taken into
account in the policy-making process and in any decision-making process, the following phrases
try to help the reader and any stakeholder to achieve the desired outcome, which is none other
than ensuring the best interests of children in everything that concerns them directly or
indirectly. Thus, the following must be respected: 



The critical importance of every child being a person with an opinion.
There are the short-, medium- and long-term perspectives of the child's life, as the child is a
developing human being.
Convention on the Rights of the Child are characterised by a universal spirit and by extension
the principle of safeguarding the best interests of the child.
The BIC interpretation is not "culturally elastic" and does not deny other rights in the
Convention on the Rights of the Child, such as, for example, the right to protection from
harmful traditional practices and corporal punishment. 

One dimension of BIC that has been particularly emphasised by the SEBI project is that of
cooperation between the school community and either the local community or other important
stakeholders who can provide useful and quality educational information and help to children. At
the same time, through the research carried out in the framework of the project with
participating teachers at the respective school community from the partner countries, it was
found that not much emphasis is placed on the interaction of the school with the local
community and other important stakeholders.

Nevertheless, this is a particularly important dimension of school life, because schools can and
should play an active role in their community. In this way, they can offer children the opportunity
to develop a sense of belonging and to strengthen community teamwork. Moreover, the
interrelationship between schools and society will also benefit society itself, as schools have a
prominent place in every society and are connected to the daily lives of many more people than
just their students. In other words, sustainable development of both the school community and
society itself requires close and meaningful cooperation between them. This is because children's
education is not a one-dimensional process, but a multidimensional and continuous process and
therefore it should include both various educational elements and social, psychological and
medical dimensions in order to address any problems that arise in children's lives while creating
the conditions for problem prevention. As a result, the importance of cooperation and
participation of various stakeholders in school life is evident, aiming at a better and higher quality
school environment for every child. Collaborating stakeholders can be parents, community
leaders, national agencies and authorities, local or international organisations, organisations
specialising in child protection and the development of sustainable societies, and of course
relevant experts who can assist in every dimension of child care and development. In this way,
the school community will be able to be characterised by flexibility and provide many
opportunities for development and work at many different levels, developing in children both
hard skills and soft skills, which will lead to a sustainable three-dimensional cooperation between
schools, families and local communities.



Increase practices that enhance the implementation of BIC in school.

We must not only align the BIC with the students, but also train teachers and educators to
always act towards the best interests of the child.

Every state should ensure that every teacher is familiar with BIC practices and how to
implement them. A national BIC-related training program that is implemented on an annual
and ongoing basis could be particularly helpful.

The educational practices offered to teachers for the implementation of BIC in the classroom
and in the school in general should be characterised by a wide variety of educational
materials, continuous support for teachers and clearly defined procedures.

Strengthening teacher training on valuable skills and knowledge in a general and extended
context.

Provide training programmes for teachers capable of boosting their self-confidence.

Increased teacher involvement in BIC-related decision making due to their increased
experience and direct involvement with students and their needs.

More emphasis should be placed on teacher evaluation in order to enhance the quality of
education and at the same time make it a key process for the professional development of
teachers.

Enhancing teachers' psychological knowledge on an ongoing basis in the context of child
management.

Psychological support should also be available to teachers on a permanent basis.

Teachers could creatively assimilate recent developments in education and technologies in
order to create a modern and innovative learning environment.

List of recommendations 

Taking all the above into account, as well as based on the research conducted in the initial stage
of the SEBI project, as well as the pilot activities of the project, during which the interaction with
teachers and the school community was intense, some important gaps and needs regarding the
implementation of BIC principals in the school and in the educational system in a general context
have been identified. Consequently, the following policy recommendations are suggested that
could help policy-makers to shape a school system that ensures the best interest of every child.



Monitoring and supporting teachers when they implement a new educational practice. 

Strengthening educational opportunities for teachers living in remote areas.

Arrangements and decisions should take into account the opinion of children.

Children should be actively involved in the decision-making process, either on issues that
concern them directly or indirectly or on issues that do not concern them but could offer a
different perspective from an adult.

Students evaluate teachers, creating the right conditions for this process to be successfully
achieved.

Enhancing co-creation during teaching, supporting collaboration between teachers and
students.

Emphasis on the risks a child may face and the ways we can deal with them.

Focus on schools with minority groups, e.g. Roma or children from immigrant families.

Differentiating curriculum and educational activities according to the location of the school,
as for example there are differences in the educational needs prevailing in a school in a big
city compared to a school in a village.

Education should always be adapted to the culture and local community, and the assimilation
of diversity should lead to intercultural education rather than multicultural education.

Designing school spaces to promote a sense of safety and inclusion.

Providing schools with adequate resources and supported by additional assistance in
whatever dimension is needed.

Reducing the number of children in a class so that the teacher can manage fewer students,
giving them more quality time.

Increasing the autonomy of schools so that they have more freedom to develop and
implement educational activities.

Strengthening the cooperation of teachers with other teachers and educators so that they
can freely express themselves and take initiatives towards innovative educational methods
together as an educational community.



Cooperation of the school and all teachers with specialists/experts such as psychologists,
child psychologists and social workers.

Involve parents in as many educational activities as possible to give them an active role in the
children's learning process.

Schools, parents and third parties should work together on a permanent basis to ensure a
safe school environment.

A real connection between the school and the local community is needed in order for
students to develop key 21st century skills.

Policy makers should be people who have many years of experience in teaching in the
context of school education.

A focus on continuous learning and improvement can only help us build a better school
environment for our children.



Policy Recommendations Report 5
Policy Recommendations for Promoting Children’s Rights in School and the Best Interest in
Schools

Author(s): Dr Eleni Kotziamani & Dr Christiana Koufetta, CCR, Cyprus

Abstract 

The data compiled via the SEBI project, obtained through focus groups, interviews[1] and a
literature review, declare the necessity for developing and adopting policies which promote
procedures and mechanisms safeguarding the best interest of the child within the educational
setting.The data declared that there is a lack of subsequent knowledge and procedures which
could guide the application of the Principle of the Best Interests of the child. Professionals
expressed their unfamiliarity with the Principle. Neither during their academic studies, nor
through the in-service trainings educators became familiar with the concept, resulting in feelings
of inadequacy in the decision-making processes. All professionals agreed that there are not
specific procedures outlined for assessing and determining the best interests of the child, an
argument supported by children as well. Taking rights-based actions that enhance the promotion
of the Principle of the Best Interests of the child, the States fulfill their obligation to safeguard and
promote the rights of all children within their jurisdiction. The current chapter aims to provide
policy recommendations to promote children’s rights and specifically, the Principle of the Best
Interests of the child in schools. It should be taken into consideration though, that policy
decisions cannot ignore the context and its impact on evidence utilization. As such, international
evidence-based policies, as guiding as they might be, must always be reframed based on the
decision-making context they will be applied. 

[1] Focus groups and interviews were conducted with educators of all school levels and of various positions (head teachers, headteachers’
assistants, teachers), students, officials in educational administration and third parties which collaborate with schools.  



Rationale 

The United Nations Convention on the Rights of the Child recognizes the biological, emotional,
spiritual and social development of the child, taking into account the developmental stages, but
also the dependence of the child on adults. At the same time, it recognizes the role of education
and its importance, especially in terms of the holistic development of the child and the
improvement of society as a whole. The provisions of the Convention define the child's
autonomy, so that they can actively participate in political, economic, social and cultural life. 

The international community has moved from an outdated approach where children were
‘objectified’ and considered as future citizens and/or future workforce to a modernized one,
where children are clearly included and defined as human rights subjects. Children are currently
considered as active members of society, capable of contributing to it in an equal way, in
childhood and in adulthood. States are obliged to respect and defend the rights of every child,
without discrimination. It is the responsibility of every state not only to ensure that every child
has access to his or her rights, but also to recognize, empower and support children in
participating in all decisions that concern them, even in the case of children at increased risk of
marginalization or in vulnerable conditions. 

A rights-based approach in the management of all situations arising from the functioning of the
school unit is essential and must be based within the full spectrum of the Convention on the
Rights of the Child (CRC), its principles and Articles. The BIC should be properly assessed and
determined and be considered as a priority against other factors in decisions taken within the
school setting. It is the responsibility of the State to ensure that the best interests of the child are
at the heart of every decision made in the school environment. 

Globally, the best interests of the child, a right, a legal principle and a procedural rule apply to a
minimal extent, even in the field of education. Most professionals do not know what the Principle
of the Child's Best Interest is and what it entails, nor do they have the skills to apply it individually,
and specific constraints imposed by education systems prevent its application at the collective
level. At the same time, specific mechanisms within schools, such as the complaints’ mechanism,
school boards and school regulations, if carefully enacted, can support the implementation of the
Principle at a collective level. Although the establishment and operation of these mechanisms is
being improved over time, the situation varies from country to country. 
The Principle of the Best Interests of the Child, as defined in the United Nations Convention on
the Rights of the Child, is at the heart of the current work. The consultations with children and
professionals during the implementation of the current project highlighted specific obstacles and
difficulties that are inserted in the process of determining the interest of the child in the school
environment. This finding shows that there is still a long way to go before the Principle becomes
fully acknowledgeable and an integral part of the decision-making process within schools.



Gaining information from academic analyses in the field, combined with data from groundwork
and synthesising all via a rights-based approach, the Chapter results in the demanding task of
providing policy recommendations, complying with the Principle of Best Interests of the Child.
Policy-makers are expected to acknowledge the need for incorporating the recommendations
during the decision-making processes. 



To identify various obstacles opposed by the societal systems which have adverse effects on
the application of procedures to determine the children’s best interest in the local context in
an effort to address them.

To activate mechanisms so that even in cases of crises (i.e. economic or pandemic crises) the
procedures related to the determination of the child’s best interest are not negatively
affected or paused. 

To allocate budget and resources specifically to enhance the application of the Principle of
the Best Interests within the school setting. Invest on education and its aims, striving for the
holistic development of children.

During education reforms, the responsible Authority must incorporate the provisions of the
Convention into legislation, policies and practices.

To apply Child Rights Impact Assessment (CRIA) on all policies, legislations and practices.
Educational reforms must also apply CRIA, rather than be based on the priorities of various
political parties. In cases that decision making processes are applied by School Boards and/or
a central authority, professionals and children must be included in the process. A Child Rights
Impact Evaluation (CRIE) should be also applied after a decision is applied for a certain time
period to evaluate its actual impact on children’s rights and to promote necessary
adjustments if necessary.

To establish specific procedures and mechanisms that schools can apply when there is a
need to undertake decisions for children. Also, to create awareness networks and educational
seminars to inform the school units and the professionals.

To establish mechanisms and regulations which regulate the multi-disciplinary format of the
decision-making body within schools taking into consideration that: 

List of recommendations 

The following recommendations are considered as essential components in securing the Best
Interest of the Child within the school arena: 

a) The mechanisms must safeguard that the decision-making body has access to all the
information needed, based on the protection of personal data regulations. Mechanisms
and/or regulations which for any reason, do not provide access to all the information for the
decision making body must be reformed/revised. 

b) The decision taken and justified by the decision making Body must not be overruled by
the wish or need of a specific part of the Body at a later point. 



Students’ participation in the decision-making process must be guaranteed, ensuring their
right to be well-informed and their views to be taken into serious consideration in all
decisions, policies and practices. The prerequisites for children’s participation (i.e. information
provision, feedback, status equality during participation, child-friendly layout of the space
etc.) must be fulfilled for the effective participation of children. 

To collect data for: (a) cases that the procedure was applied and the outcome, (b) information
on difficulties faced by professionals while working in multi-disciplinary groups, (c)
information for choices that were needed by multi-disciplinary teams while determining the
child’s best interest, and (d) information obtained from children related to the procedures
already applied and their opinions on it.

To empower education professionals including, among others:

a) A constant effort to improve training and to increase the knowledge and skills of all
education professionals (teaching, specialist and support staff);

b) The enhancement of school collaboration with other public departments and local agencies;

c) Opportunities to encourage educators to further develop their knowledge and skills on
coping with diversity and to collaborate with families;

d) The provision of support towards a joint creation of teaching materials, in order to enhance
differentiated teaching, learning and assessment;

e) The supply of the school premises with all the appropriate educational and/or other means
and equipment, to support students through reasonable accommodation that ensures
participation on the basis of a flexible curriculum;

f) An immediate provision of multi-disciplinary evaluation of a child’s particular needs, if
urgently required, and timely recruitment of the necessary scientific and support staff, as
indicated by professionals;

g) An active involvement of parents as equal partners in educational processes. Parents’ views
must be taken into serious consideration during decision-making, in order to identify and
establish BIC. In order to achieve this, they must be given the opportunity to access all data,
information, and assessments concerning their child and to regularly express their opinion on
all matters concerning them. Thus, a long-term objective must be to develop transparent and
accountable systems. 



An emphasis not only on the cognitive aspect, but also on children’s well-being through the
educational system. Support the use of experiential methods in all levels of education. 

Establishment of procedures to eliminate any bureaucratic processes that cause delays for
attending to specific needs of children. 

An effort to increase children’s mental resilience by establishing further access to mental
health services, to discuss issues of concern. Any barriers that obstruct the access to mental
health professionals must be eliminated, such as the lack of parents’ consent. 

Investment on early childhood education and intervention: During the first years of children’s
lives, children experience a rapid physical and mental development, they construct a cultural
and personal identity and develop skills, form strong emotional bonds with their
parents/caregivers. They also build relationships with other children, from which they learn
social behavior. Identification of social obstacles or a disability from a very young age is
important for the immediate provision of intervention services. Interventions performed at a
young age are more effective, reduce developmental delays, while preventing the negative
effects of both biological and environmental factors and serve the child’s best interest.

Strengthening the collaboration among the school unit and various services, such as welfare
services, investing on the accessibility of those professionals within the school setting. 

Provision of support and promotion of effective functioning of school councils at all school
levels. There seems to be further ground for improving students’ participation, especially in
matters such as delinquency issues, dealing with school bullying, sex education, teenagers’
drug addiction etc. In order for student councils to serve their role, there must be a genuine
representation of children’s views, paying particular attention to the voices of the most
vulnerable ones. 

Establishment of a complaints mechanism with detailed procedures in all school settings,
jointly built with children, which must be accessible to everyone, with transparent procedures
and be regularly evaluated. In cases where the outcome of the investigation reveals an
improper performance of duties by school staff and, thus, a corresponding breach of the
code of conduct, there must be consequences according to the specific circumstances. The
focus of the mechanisms must be on resolving complaints towards the direction of securing
the Best Interests of the Child.

Establishment of school regulations with the participation of children, including the most
vulnerable ones. School regulations must provide a feeling of security and they should
include provisions that contribute to the cultivation of a comfortable and friendly school
environment.



Policy Recommendations Report 6
Policy recommendations for promoting collaboration practises between school and parent

Authors: Teresa Valente & Catarina Gonzalez, Story TellMe, Portugal

Abstract 

Taking into high consideration the studies done and the data collected in the framework of the
project SEBI[1] and the legal framework applied in Portugal, it was noted some gaps when it
comes to applying the Best Interest of the Child. Data indicates that there is knowledge of the BIC
but no one to ensure its implementation or enforcement and that legislation needs to be
improved. The National Committee for the Promotion of the Rights and Protection of the
Children and Young People – Comissão Nacional de Promoção dos Direitos e Proteção das
Crianças e Jovens – is a national public institution endowed with administrative autonomy and
own assets, operating under the tutelage of the Ministry of Labor, Solidarity and Social Security
(CNPDPCJ). Committees for Protection of Children and Young People (CPSJ) and the National
Committee for Children and Young People at Risk truly implement the BIC, but their main focus is
on children and young people at risk. With the promotion and protection of the rights of children
in situations of risk when the parents, legal representative or factual guardian places at risk the
safety, health, education and development of the child. Thus, children with a well-structured
family, good conditions and financial security aren’t taken into consideration, they may also have
special needs, such as integration, special education or psychological support. 

onscious of the need to reverse this reality, the Portuguese Government has promoted a set of
policies to promote children's rights and to support the qualification and autonomy of young
people, focusing on the bet on quality education for all, the promotion of school success, on
access to health care, on strengthening the social protection of children and young people, and
their families, in the promotion of equality and non-discrimination and in ensuring access to
sports, focusing on the action with the most vulnerable groups such as children and young
people with specific needs and ethnic or religious minorities, as well as promoting gender
equality (Resolution of the Council of Ministers No. 112/2020[1]). 

The main idea is to create the same conditions, opportunities a social space for all the children
regardless of their social status. Mainly focusing these changes and recommendations on school,
seeing it’s a common space between all the children. And following the same train of thought,
using the school as a bridge between the child and local communities to help to integrate
children into society at a more smoothly pace. 
Not forgetting how parents, guardians and teachers are the main figures in children’s life, good
communication between these groups is highly essential for the best interest of the child, so
promoting this relationship and communication between these parties is important and is
another one of our aims.

[1] Interviews and meetings were held with teachers, educators, coordinators and school directors from various school levels and different
schools.
[1] Resolução do Conselho de Ministros n.º 112/2020 | DRE 

https://dre.pt/dre/detalhe/resolucao-conselho-ministros/112-2020-151557423
https://dre.pt/dre/detalhe/resolucao-conselho-ministros/112-2020-151557423


Rationale

The principle of the best interests of the child is fundamental in our country's legal system and is
included in the most relevant conventional texts on children, considered today as a rights issue.
Our country was a forerunner in the legal consecration of the right of the child to be heard. The
Convention on the Rights of the Child, in its article 12, reinforced this right of the child. However,
this right is not always respected.

In recent years we have observed a greater concern of the school with the development of the
child in areas other than just the cognitive. Responsibility is required from all those around
children, parents, siblings and other relatives, and often they are not prepared to exercise it.
Hence the need for appropriate institutions to help families through information and training
programmes, to help them form habits and develop attitudes that favourably prepare the child
for school learning and support them throughout their schooling.

Recent studies show that in several countries, in the last decades, the involvement of parents in
their children's education has led to better school performance. Currently, there is a growing
need for the school to be in perfect harmony with the family. It is therefore essential to involve
parents in the school context.

Recalling that, in the Universal Declaration of Human Rights, the United Nations proclaimed that
children are entitled to special aid and assistance; convinced that the family, a natural and
fundamental element of society and a natural means for the growth and well-being of all its
members, and in particular of children, should receive the protection and assistance necessary to
fully play its part in the community. 

Recognizing that the child, for the harmonious development of his personality, must grow in a
family environment, in a climate of happiness, love and understanding. 

Whereas it is important to fully prepare the child to live an individual life in society and to be
educated in the spirit of the ideals proclaimed in the Charter of the United Nations and, in
particular, in a spirit of peace, dignity, tolerance, freedom, equality and solidarity. 

Although, family and having a healthy family environment isn’t the only essential part of a
children’s life where the BIC need to be secured. School matters too.

School is one of the most important spaces in a child’s life, as it’s the place where they spend
most of their day at, create relationships outside their household, and school is one of the first
contacts a child has outside of their home and one of the first experiences as a society and imbed
in one as well. Another big responsibility that school has is helping to nurture and teach future
generations, and family trust in schools to provide educational foundations for the future of their
children. Although, at the same time, schools need to recognize the primary role of the family in
education. This s why it’s so important families and schools work together in a partnership.



BIC is often addressed in a legal context and situations of children and young people at risk, in
case of divorce, or child abuse, but not in an educational environment. And that’s a big gap
found. The educational environment is one of the most important ones where the children and
young people are inserted and it’s where BIC should be addressed more often. School isn’t
merely a place where kids go learn math and science. School should and need to be a safe place
for children and young place and where the BIC is the biggest priority. 

It should always be implied and prioritized in every context and to all children and not just those
who are at risk. 

In Portugal, a piloting implementation was carried out in some schools. Through telephone
contacts, the needs of each of the schools were surveyed and an action plan was outlined to
support the implementation of measures to promote BIC in each of the schools. 



Integrating children in more moments of decision-making: this is a very important step
for the BIC, showing the child they are heard and that their needs will be met. Also, giving
them a sense of security, and providing them with a safe space to talk and to be heard.
Englobing children in these moments of decision-making gives them the liberty and
confidence to slowly become more independent and assertive. 

Schools having a counsellor’s office where one or more counsellors/psychologists can
assist children: Mental health is a really important issue that most of the time is discarded,
especially in children and youngsters. Now it has become even more evident after 2 years of a
pandemic and many months locked at home. Many children show signs of needing
professional assistance, but even if teachers and parents notice, they don’t have the tool
required the help.

A new system for better nutrition at school: it’s not news for everyone that there’s a lot of
time that the only complete meal a child has is at school. So, providing a good quality meal,
with the right nutrients and a balanced diet is very important. Some kids, only have lunch
during a whole day of school, so there’s an urge to create alternatives to being able to provide
these children with breakfast for a small price, seeing these students don’t have exactly the
best financial situation back at home. Even though foods in schools are cheaper than in most
of the places outside, it still doesn’t mean it’s adequate food to sell to kids and doesn’t exactly
promote a healthy and nutritive diet.

List of recommendations

The list of recommendations we propose is the result of suggestions given by teachers and
school staff.

a)    On the same note, the creation of a space where children can talk. It’s very important
that a child feels like they have a safe specie to talk to, and they know they will be heard.
Giving the children this comfort is very important and getting them to know they have this
right is crucial. 

a) On the same topic of food and nutrition, providing students classes that cover
nutrition and healthy diets. Even though food and physical activity is a subject englobed
on educational program, it’s still not given enough importance, nor given and taught to
children in effective ways. Food is an important part of a child’s life, so teaching them how to
have a balanced diet is essential. 



Better integration of foreign students and parents: It has never been new to have foreign
students. Especially now in the times, we live in with war refugees and such. Good integration
of these children is crucial for them to feel good and safe in their educational space. The
barriers for these children are even bigger and different. We’re talking about cultural barriers,
language, and different environments that they are used to. It’s important to grant them a
good integration. And in this case, we can’t only talk about children but parents as well. Most
of the time, it’s harder for the parents to learn the new language which creates a
communication barrier between them and the teachers. 

Create activities with local communities: One important thing that there’s a lack of is the
interaction between children, young people and local communities. Having a relationship with
local communities is good to have another social interaction outside of the household and
school and create ties and connections with new different things and the community in
general. Partnerships with local associations and communities to create diverse workshops
and integrate children into new different areas and make them see and experience different
things outside of the educational environment.

Building a bridge between teachers and parents to improve communication between
the two: To secure the best interest of the child, is essential for the two biggest figures in
their life to have a good base of communication. Good two-way communication between
families and schools is necessary for your student’s success. Not surprisingly, research shows
that the more parents and teachers share relevant information about a student, the better
equipped both will be to help that student achieve academically.

The integration of children with special needs: The integration of children is theoretically a
valid idea, but the other children do not have the psychological maturity to integrate with
them. Even though it has become common in some schools to create special classes for these
children, it’s still not usual practice, subjecting them to unsafe spaces and most likely being
targeted for bullying from other kids. Raise awareness to these children that there are people
who are different from them and that’s ok and that it’s normal. It’s a topic that needs to be
paid attention to, as bullying is a serious topic and it’s very dangerous. Not to mention how
children with special needs require a different kind of attention from teachers and in a big
class with different children may be more difficult to provide that. 

Create more assistance for students who are struggling with learning: Every child is
different and has different paces of learning and understanding. Some are faster learners
and others are not, so it should be taken into consideration that some children struggle more
with earning than others and create an assistance system to help them improve and learn,
and not simply discard them and label them as a “lost cause”. 
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Policy recommendations for promoting collaboration practises between teachers and
other supportive experts 
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Abstract 

The collaboration between teachers, headteachers and supportive experts is very complex given
the different roles and levels of responsibility of the actors involved. For this reason, very often
not enough is done for effective collaboration in the school in the name of the best interests of
the child.

The rationale lists the main categories of staff that fall within the framework of supportive
experts and highlights the importance of working together, of networking, as the importance of
collaboration is not only the ability to come in contact with different perspectives and ideas, but
also to share responsibility for our students’ wellbeing and learning.

The solution presented to ensure a good collaboration is represented by a whole education
approach, where teachers and not teachers staffs feel are responsible for functioning and well-
being in the educational community.

Key elements of this whole education approach include strong political leadership and robust
policy frameworks, curricula and teaching that promote a caring school climate and training for
teachers. They also involve reporting mechanisms, support for affected students and routine
monitoring and evaluation. In the text then are presented policy recommendations which
represent the necessary steps to create a school based on the best interest of the child.

Policies to develop a whole education approach should be part of an overall inclusive learner-
centred vision of education, schools have a crucial role to play to ensure that all learners reach
their full potential for growth irrespective of individual and family-related factors, socio-economic
status and life experiences.

Rationale
The collaboration in school among teachers, headteachers and supportive experts, as school
psychologists is an essential task and the only way to ensure a full understanding and application
of Best Interest of the Child in school. The collaboration is not a simple task to be completed and
then set aside, it’s an ongoing process and ever-changing.



The importance of collaboration is not only the ability to come in contact with different
perspectives and ideas, but also to share responsibility for our students’ wellbeing and learning.
The more the school and the headteachers invested in fostering collaboration between the
parties by establishing clear procedures, the better the chance that student has to have a positive
climate and see their best interests guaranteed.

The categories of the staff involved in the process of school collaboration are: 
·Specialists staff (i.e. Psychologists, speech therapists, advisers,… )
·Welfare support staff (i.e. lunchtime controllers, school nurses)
·Administrative staff 
·Technician staff (i.e. ICT technicians, librarians)

The headteachers and the school community should work in the direction of a whole school
approach addressing the needs of learners, staff and the wider community, not only within the
curriculum, but across the whole-school and learning environment. A whole school approach
enables schools to respond adequately to new and complex challenges schools are facing, linked
to the increasing diversity in society.

Policies to develop a whole education approach should be part of an overall inclusive learner-
centred vision of education, schools have a crucial role to play to ensure that all learners reach
their full potential for growth irrespective of individual and family-related factors, socio-economic
status and life experiences. Schools should be safe, welcoming and caring learning environments,
in which children and young people can grow and develop as individuals and members of the
community, feel respected and valued and recognised in their specific talents and needs.

The whole school approach also need a stronger cooperation with a wide range of experts and
stakeholders (social services, youth services, outreach care workers, psychologists, nurses,
speech and language therapists, guidance specialists, local authorities, NGOs, business, unions,
volunteers, etc.) and the community at large, to deal with issues, which schools do not (and
cannot) have the relevant expertise for. 
Building a network of collaboration in the school is not an immediate process, developing
collaboration takes time and requires a change of approach and mind-set. It requires individuals
to have both the capacity and capability through innovative approaches to work in cross-
disciplinary settings. Cooperation between the parties implies that there is more space for
dialogue, mutual listening, exchanging opinions and experiences

Schools need to be enabled to develop and implement a whole school approach that ensure in
the best possible way the application of the Best Interest of the Child. The support needed by
schools might include, for example, extra financial and human resources support, or additional
support for continuous professional development of staff. Schools should be supported in
creating a dialogue and reciprocal flow of information between them and their experts,
stakeholders, public authorities to ensure the reality of the school is understood at policy levels.
Systematically involving schools in policy-making would be of help in this respect.



Many key conditions are needed to create a whole school approach the two directly related to
the collaboration between schools and supportive experts are: 1) School Governance 2) expert
involvement. 

1)School Governance

Competent and effective school leadership and governance are necessary to promote a positive
and collaborative culture and ethos, which involves all school actors and to establish strong
bonds with the community around the school. 

2)Experts involvement

Different supportive experts can bring diverse and complementary perspectives in
understanding the problem related to the application of the Best Interest of the Child; they can
offer solutions which are tailored to the specific needs of the learners. Cooperation may take
different forms and happen at different levels, according to national circumstances, ranging from
more formalised structures to more flexible networking arrangements.



Greater flexibility/autonomy to schools: More flexibility should be granted to schools with
regards to school governance arrangements, teaching practices and curriculum
implementation Enhanced school autonomy, coupled with strong accountability enables
schools to identify the most appropriate solutions to complex situations and to best provide
for the specific needs of the school community.

Selection, support and training for school heads: School headteachers have a crucial role to
play to develop and implement 'whole school approaches', in particular by adopting a more
distributed leadership style and by creating space and time for cooperation. Schools need
dedicated, value-led, competent and highly motivated headteachers, with a clear vision, sense
of organisation, capacity to share authority and power, involve and promote dialogue
between all school actors and with other stakeholders around a set of shared goals and
responsibilities. Headteachers are key to facilitate a supportive environment for teachers,
where teacher-teacher learning, time for feedback, reflection and networking within and
between schools is encouraged.

Distributed leadership: Implementing a distributed leadership model in school with an
objective that is focused on improved learning requires developing a reflective practice and
sharing tasks and responsibilities across the entire school community.

Whole-school improvement processes: A whole school approach aims to raise quality and
standards across the entire school. For this approach to be effective, schools need to identify
and address the needs of the school community and engage in continuous, cyclical processes
for improvement.

Networking between schools: cooperation and networking between schools of different types
in the same area can facilitate exchange of practices, and help make the crucial transitions
from early childhood education and care to primary schools, and from primary to secondary
education easier for learners and their families. the network between schools can help
teachers to deal with issues related to children and families in the neighbourhood. This is
especially true in low-income areas, where there are greater difficulties for young students.
an essential aspect is also the exchange of experiences between schools from different
countries in Europe, different methods of application and respect for the best interest of the
child can offer inspiration to improve one's school.

List of recommendations

In order to develop a real and effective school governance:



Experts involvement

Building trustful relationships and cooperation between different stakeholders in the school may
take time, flexibility, the right attitude and requires adjustments. But it also has the potential to
bring about positive change. Local authorities and head teachers are in the best position to
support these processes and have a key role to play in promoting cooperation between schools,
making partnerships, coordinating activities with external experts, facilitating implementation,
etc.
 
Involvement of stakeholders
It is important that all relevant local key stakeholders are identified and involved in the process
from the start. A wide range of stakeholders and professionals should be considered: social
workers, youth services and organisations, psychologists, nurses and other therapists (speech
and language), child protection services, guidance specialists, police, intercultural mediators,
migrants associations, NGOs and other community based organisations from sport, cultural
environment and active citizenship sectors, etc. The choice of stakeholders has to be appropriate
and relevant to local circumstances and context. 

The involvement of stakeholders should allow for continuous feedback, adaptation and change
of involvement as appropriate. Recognition of the value and contribution stakeholders offer
should also be encouraged.

Support and leadership:
There must be political support to promote and organise cooperation and networking at the local
level, and clear and strong leadership to steer the process. It is essential to put in place
mechanisms to ensure a continuos flow of information between school, its experts, stakeholders
and relevan authorities. Good practices and information should be shared at local, regional,
national (as appropriate) and whenever is possible, at international levels.
 
Common Strategy:
A common strategy/action plan, with clear and shared goals and a common understanding of the
challenges, can help structure cooperation between experts. The strategy/plan should be focused
on the needs of the learner, respecting the differing perspectives and missions of each expert. It
is important that roles, responsibilities and structures are clearly defined and agreed among the
teachers and all the staff, from the start. The creation of a central coordination point may be an
option that can help overcome inevitable frictions but can also serve as a central place of
assistance for coordinate information flows. Monitoring and evaluation mechanisms should be
established, to ensure to receive adequate feedback, listen different opinions and point of views
and ensure adaptation and change of involvement as appropriate. Guidance/indicators should
be developed to facilitate self-evaluation where appropriate.
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Policy Recommendations for identifying and determining BIC at school 
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Abstract 

Identifying and determining the best interest of the child are highly imperative processes in
ensuring it later. In this chapter, the goal is to conclude which would be the best policies in order
to facilitate these processes. During the field and desk research as well as the creation of the
training modules it was attested that these processes are complex and intricate. This happens
due to many gaps in the educational system that will be discussed in detail through the chapter.
The discussion will include minority populations in schools such as gifted or disabled children
that their best interest might be different from that of majorities. The barriers to the
identification of BIC processes might also stem from inadequate knowledge of teachers and head
teachers around the principle. The mental health component and ignorance of some education
professionals will also be discussed. The chapter refers to how different the circumstances might
be in different European countries, in some educational matters, in order to highlight the need
for overarching policies that would eventually achieve the BIC principle, equally, internationally so
that all the children will have equity and similar opportunities. 
The chapter starts with the rationale on why there is the need for new policies in schools and
continues with such policy recommendations. Regarding those, the institutions of focus will be
the educational units themselves, but also local government, municipalities as well as national
institutions and ministries that will ensure that the BIC will be more easily determined in the
educational settings. The proposal will aim to fill the gaps discussed in the rationale section, both
with teacher-centered practices, such as training, as well as with an increasing student- centered
system, to ensure that their views will be taken into account. The academic literature as well as
the field research both support these recommendations. 



Rationale 

As it is evident from the module 6 material, ensuring the best interest of the child is fundamental,
and the ultimate goal of the SEBI project. In order to ensure the best interest of the child, it is
crucial to, first, be able to identify and determine it. However, this is a complicated process and
this has also been brought up during the interview process with educators and head
administrators. Therefore, it is useful to be able to address the need detected in Europe both
through desk and field research regarding the identification and determination of the best
interest of the child in educational settings, and then some helpful policy recommendations will
follow in order to tackle the gap.

First of all, a major reason for the need to implement new policies in identifying and determine
the best interest of the child in schools, is the lack of teacher’s awareness about it. More
specifically, as the interviewees pointed out, even though some training programs are offered by
relevant institutes, these are not enough. They do not last long and they take place infrequently.
Furthermore, the lack of time for educational administrators prevents them from participating in
trainings and becoming informed about the BIC principle. This results to knowledge gaps for both
teachers and head administrators around the whole concept of BIC. In addition, the educational
system, as described in field research, does not focus so much on skills that children might build
in order to express their opinions and needs (such as critical thinking), so that the child can be
able to make their voice heard, and communicate their best interest to educators and head
teachers. Taking this into account, it should also be kept in mind that the job of an educator is
difficult, because there are many ethical conflicts and dilemmas that might arouse, for example,
dilemmas around privacy and confidential information of the students, or some culture-related
discordance regarding students from different ethnic groups (Tirri, 1999).  From that, it is easily
understood, that decision making about these dilemmas, is important to be made in accordance
with the best interest of the child. However, how can teachers with minimal knowledge about this
principle identify and determine what is this? It is, therefore, needed to implement new policies,
in order to be able to fill that gap. 

A key factor that can be important for identifying and determining the BIC is the school
environment. If the overall school environment is friendly and safe, that means that there is
some effort on the part of the administration to take into consideration the BIC principle. The
field research highlights the lack of certain services in schools that could make it a healthier
environment for the benefit of the students such as the introduction of mental health
professionals. Given that, the well-being for both mental and physical health of children in
Europe is of high interest in some countries, such as the Netherlands, Eastern European
countries seem to have lower well-being considerations (Bradshaw & Richardson, 2009).



Another reason why it is crucial to proceed with policy recommendations that will help identify
and determine the best interest of the child in educational settings is because school
environments in Europe nowadays are very diverse. Let’s take the example of gifted children that
is also part of module 6. Throughout Europe, there are different laws and procedures regarding
this population. That means, that some countries explain extensively what the law suggest about
these children, such as Spain or Hungary, and some countries do not have any specific policies
for these students, and for the educators, such as Finland (Boettger & Reid, 2015). What is
common in the case of such children, is that there is a lot of focus only on academic giftedness
and achievements, and there are no procedures that will help students that might be gifted in
areas other than academics (Boettger& Reid, 2015).

The example of diversity in classrooms is strongly connected with the need of identifying and
determining the best interest of the child. Firstly, when in some countries there are no policies
about these children at all, and no trainings for educators, the best interest of this child cannot
be identified or determined, because their full potential is not shown, and their needs might
differ from the other students. 

Perceiving these needs is difficult for untrained professionals, but even when the best interest of
a gifted child is identified, the lack of institutionalized policies turns it hard to act in its favour.
Additionally, in systems where only academically gifted children are in the spotlight, the best
interest of children gifted in other fields, is also disregarded and underdetermined, and this will
lead to their frustration and, thus, it has to change.
 
As far as diversity in the school environment is concerned and how it turns the identification of
the best interest of the child complicated, it is useful to refer to the student with special needs
population. More specifically, the field research suggests that there are children with special
needs in schools, but their educational opportunities are not the same as of children without.
Although there is the acknowledgment of an institutional effort for ensuring specialized
professionals to help these children and for the provision of extra support according to their
needs but interviewees emphasized that this support is not adequate, because the knowledge of
educators about BIC is not enough and the support is not the same across all subjects and fields.
Therefore, the lack of enough institutional support makes the identification of the best interest of
each child difficult and again highlights the necessity for the introduction of administrative
policies.

The problem of identifying the best interest of these children becomes bigger, because in Europe,
not all countries have specific policies for inclusive education; thus, these students might have
their best interest determined differently, according to each country (Lebeer et al., 2012). This
implies that even though the Best Interest of the Child is an international principle, in some
countries, where the inclusive education is under developed, it cannot be easily determined. 



Taking everything into serious consideration, identifying and determining the BIC is crucial in
education, however, it is not easy to be done yet due to many factors. Among them are the
inadequate knowledge of educators and head teachers around the BIC principle, the lack of
sufficient focus on the diverse student population’s interests and the lack of skills that children
need, in order to make their voices heard. 



List of recommendations

Given the gaps in education that were mentioned above, it is clear that there is the need for
recommending new policies that will include the responsible institutions for education, including
municipalities and ministries. The main purpose of these recommendations would be to facilitate
identifying and determining the best interest of the child in schools, based on the needs that
were manifest, as well as the suggestions of available literature. 

Firstly, a very useful policy would be providing training to educators for mental health issues.
In particular, Ministries of Education throughout Europe could organize and fund long-lasting
training to teachers by mental health professionals, around psychological diseases, information
around adolescence, anxiety during school and many more issues that students might face. This
training would increase educators’ mental health literacy and that would help them be more
equipped and add the psychological dimension when trying to decide for the students, and face
dilemmas in identifying and determining their best interest. Since research suggests that
psychological interventions in Europe are proven to benefit the teachers and students as well as
the parents of the students when they take place at schools (Weare & Nind, 2011), this policy
would be useful to be implemented. 

Additionally, in defining and identifying the best interest of the child in schools, the role of
children is indisputable. Who can express better the interest that is to be identified than the
children themselves? However, interviewee teachers mentioned that the educational systems, at
least in some countries, is more teacher-centered, rather than student-centered. Therefore, a
policy that would be crucial to that would be the Ministry of Education to redefine the
composition of the teachers’ meetings and include student representatives. This will
increase student participation in decision making that has to do with them, and will make
children wishes to be taken into consideration and naturally, the process of identifying their best
interest will become much easier. 

Another policy that will facilitate this process is to incorporate and present role models to the
student bodies. That can be done, if educational curricula include documentaries, videos or
movies related to people that fight for values and would be great role models in order to inspire
them follow this path. The importance of role models was also highlighted in module 6. Coming
in contact with actual living role models as guests in school visits will also enhance other skills of
the students that are needed for communicating what their best interest is, such as
assertiveness, critical thinking and opinion formulating. 



The municipalities can also play a role in this process. In particular, the best interest of the child
can be determined most precisely by the children themselves. One way to do it, is to organize
groups of gifted students in arts, crafts or architecture in the local communities around their
schools to determine the necessary changes around the school area in order to make their
school a better place, based on Green ideals and filled with art. Through these actions, both the
communities will be safer places and also the students’ image for the ideal school environment
will be expressed. Lastly this policy will also take into account the gifted students that might not
be academically gifted but in other, more creative fields. One of the main issues with gifted
children’s education is that they receive some educational support, but they do not receive the
skills that will help them in their future (Sękowski & Łubianka, 2015).

To sum up, all the aforementioned policies, are aiming at an essential point for the BIC principle:
to facilitate the process of its identification and determination. Educators are often called to do it,
therefore these recommendations are designed to increase their decision making skills regarding
their students best interest, as well as enhance actual student involvement.
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